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Abstract
The outcome which appeared from the analysis of the syllabuses for “Theoretical Sports Training” in the high school upper 

cycle identified inconsistencies between the specific competences and the associated contents. In order to give a resolution to 
these specific problems, specific proposals of improvement which were able to create a logical rapport between the structural 
elements of the syllabus, for both 11th and 12th grade were elaborated. This (re)setting, on more logical coordinates from the 
curriculum standpoint, leads to a rigorous design of contents of the school subject, which would make the teaching process 
more effective, and would direct the subjects’ mindset towards higher cognitive behaviors and superior emotional attitudes.
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Introduction
The National Council for the Curriculum started 

up the curriculum reform for the “Theoretical Sports 
Training” school subject (TST) in 2000, when it elaborated 
a “Methodological Guide for the implementation of 
syllabuses” for all high school classes, sports program (***, 
2000). However, it was only in 2006 that the first analytical 
programs for the upper high school cycle appeared on the 
curricular scene (1), (2). 

School curricula are structured on specific competences 
for each year of study (11th grade and 12th grade), derived 
from the six general competences, numbered with digits 
from 1 to 6. Each specific competence has the serial 
number which corresponds to the general competence from 
which it derives (1.2., 2.1., 3.3., 4.1., 5.1., 6.1., etc.). For 
example, from the 3rd general competence, “3. Operating 
with theoretical and methodological elements specific to 
sports training”, in the 11th grade, two specific skills derive: 
“3.1. Systematization of the contents of the components 
of theoretical sports training” and “3.2. Justification of the 
use of the main selection criteria in the practiced sporting 
discipline”.

In the 12th grade, the specific competences deriving 
from the 3rd general competence are: “3.1. Identifying 

the factors that determine one’s fitness level” and “3.2. 
Developing of the main planning documents specific 
to theoretical sports training”. The specific competence 
number deriving from a general competence can be the 
same for both levels of schooling (11th grade / 12th grade) 
or different, depending on the complexity of the school 
curriculum contents. Thus, in the 11th grade, from the 6th 
general competence (“6. Organization of schooling and 
competition activities, in accordance with the regulations 
in the field and with the attributions of the sports trainer”), 
a single specific competence derives (6.1.), and in the 12th 
grade, two specific competences derive (6.1., 6.2.).

These syllabuses have opened a new perspective in 
planning and managing the teaching process, by providing 
teachers with a real support, based on choosing and using 
proper teaching strategies according to the psychomotor 
features of the trained subjects and to the rigors of 
practicing performance in sport (Sandler & Kamis, 1984; 
Allen & Simpson, 2019).

With all the inherent shortcomings of any start up, these 
curriculum components have the merit (which cannot be 
denied) to promote an active education, giving the teacher 
the opportunity to shape students’ personality and to adjust 
their natural bent, from a cognitive and psychomotor 
perspective (Berdrow & Evers, 2011; Hrivnak, 2019).
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The analytical programs for the 11th and 12th grade 
submit contents that would lead to forming superior 
cognitive skills and could create those rational and 
motivational states of mind that are needed for every 
subject who practices performance in sport, in order 
to validate his/ her creative abilities in regard with the 
requirements of the specific sports branch, with his/
her own interests and intellectual yearnings (Lee & 
Gopinathan, 2012; Abbiss, 2018; Kim et al., 2018). 

Every syllabus must (or should) be based on the logic 
of the school subject being taught, taking into account the 
fact that the distribution of knowledge should be centered 
around the fundamental logic of that particular science, 
insisting on the most significant theses and principles for 
understanding all the other phenomena. Only if the teachers 
can easily use these flexible and attractive curriculum tools 
which are compulsory for the teaching process and the 
syllabuses, would the loss of context and meaning of a 
knowledge element from that specific science be avoided 
(Nicola, 1994; Priestley, 2011; Biesta et al., 2015).

If nowadays the main problems with most of the 
school subjects are related to the easing of programs, 
these shortcomings fall to a secondary plane in the case of 
the TST school subject. The analysis of these curriculum 
papers has outlined a series of inconsistencies between 
their structural elements, which could influence in a 
negative way both the quality of the teaching process and 
the level of development for the targeted competences. 
After a relatively large number of years since the 
appearance of the syllabuses for the TST school subject, 
the upper high school cycle, in the curriculum domain, 
the discussions should have gone beyond the “comfort 
zone” of the topic that aims at a balance of specific skills 
and their associated contents  (Alton-Lee, 2011; Harris & 
Burn, 2011; Christopher et al., 2017; Stewart, 2018). At 
present, other types of “critical drills” ought to be in the 
spotlight, much more demanding things, which would 
give substance and credibility to the school subject, such 
as: to create, within the curriculum, a coherence between 
the school syllabuses, both vertically and horizontally, 
or to search some reforming strategies that could outline 
the contents of the programs in order to strengthen the 
process of learning and to create logical, flexible, original 
and critical thinking of the subjects (Blasco, 2012; 
Mutch, 2012; Singer, 2013; Rodríguez-García & Arias-
Gago, 2020).

Material and methods
The goal of the research is to analyze the syllabuses 

for the TST school subject, the high school upper cycle, 
sports profile, vocational education. In this matter, the 
following objectives were established:

-	 to analyze and identify possible dysfunctions in 
the structure of the current syllabuses of the 11th and 12th 
grade;

-	 to outline some proposals that would balance the 
structural coherence of the syllabuses, considering the 
final products pursued at the end of the high school cycle.

The used methods of research were: the bibliographical 
documentation method and the analysis of the teaching-
learning process documents.

Results
The analysis of the 11th grade syllabus
The specific competence “3.1. Contents systematization 

of the sport training components” and its corresponding 
contents (physical training, tactical training, technical 
training, theoretical training, psychological preparation) 
are similar to a 10th grade syllabus competence (“2.1 The 
use of contents specific to sports training components”), 
and the same contents as well as the level of preparation 
already mentioned are reflected (physical training, technical 
training, tactical training, psychological preparation, 
theory and method practice) (3).

As a paradox, the general skills of the specific issues 
presented are different. Thus, if for the 10th grade, the 
specific competence derives from the second general 
competence (“The use of specific terminology in sports 
performance”), for the 11th grade it derives from the third 
general competence (“Operating with theoretical and 
methodological elements which are specific to sports 
training”).

The competence “3.2. The rationale for the use of the 
main selection criteria in the practiced sports discipline” - 
regarding selection in sport aims the contents from which 
the learning unit that best reflects the argument of using 
the main selection criteria for the practiced sport type is 
missing: designing the pattern lesson.

The specific competence “5.1. To measure the level of 
development of aerobic resistance, in terms of evaluation” 
presents some inaccuracies, compared to the syllabus content 
units. The competence highlights only one resistance form - 
“aerobic resistance”, and the other forms of resistance are not 
to be found in the curriculum. Another inconvenience is that, 
considering the curriculum content, the contents and learning 
units that would further develop this movement quality prior 
to evaluation are not specified, and the evaluation stated in 
the syllabus competence makes strict/explicit reference to 
the assessment of aerobic resistance.

The analysis of the 12th grade syllabus
The contents associated with the specific competence 

“3.1. The identification of objective factors that condition 
the sports form” are not fully represented. Due to the fact 
that the syllabus refers directly to the objective factors, 
the other conceptual and methodological aspects of major 
importance in sports training are omitted (the subjective 
factors of the sport form, the cyclic nature of the sport form, 
the staging of training). Of the content units of the sports 
training structure, the training lesson as a basic structural 
unit is missing.

The specific competence “4.1. Elaborating the practice 
plan of a micro-cycle during competition times” does not 
reflect in any way the contents that make reference to the 
“relationship between training - competition - recovery”.

Moreover, the contents of the syllabus (the “relationship 
between training - competition - recovery”) are not in 
accordance with the corresponding learning units (“singular 
competition”, “series of competitions”, “qualifications”, 
“tournament”). The previously specified training units 
are, in fact, specific to the syllabus contents which targets 
the “competition system, types of activities” and “contest 
scheduling”, and which corresponds to the specific 
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competence “6.2. Team organizing of a competition at high 
school level”.

Similar to the previous competence, the specific 
competence “4.2. Designing a training lesson plan/ project” 
exposes a serious dissension regarding its contents. Thus, 
the content reflects the sports training lesson (in terms of 
pattern and structure) and not “drawing up a sports training 
lesson/ project”. The sports training lesson, as a learning 
unit, should be placed in the contents of the sports training 
structure.

To sum up, the specific competence and its learning 
unit contents, in a subordinate relation to the specific 
competence “3.2. To draw up the main planning documents 
specific to sports training”, should not be found in the 
syllabus, as the following specific competence “Assessing 
sports training valences in special natural conditions” is 
subsequently to be 4.2.

Following the same analytical line, the specific 
competence “5.1. Establishing the efficiency level of 
technical-tactical drills, in order to be assessed” presents 
some inaccuracies. Due to the fact that in sports training, 
the level of technical-tactical preparation is not the only 
one evaluated, some conceptual inaccuracies were traced 
throughout this competence and its contents.

Due to the fact that the 5th general competence 
presented in the curriculum, “Appropriate use of methods 
and techniques specific to investigation, interpretation and 
evaluation/ self-evaluation sports training levels”, refers 
directly to the motricity index, which is “distributed” in 
each year of study, in the current syllabus of the 12th grade, 
the specific competences and their contents related to the 
coordinating skills, mainly mobility and flexibility, were 
overlooked.

Discussions
The results from the undertaken analysis are likely to 

allow us to submit proposals that would lead to a more 
transparent approach of the contents, in relation to the 
problems highlighted at the level of the competences in the 
syllabuses for the high school superior cycle.

The 11th grade
The specific competence 3.1.
It is necessary to design a specific competence that 

would replace the current one from the syllabus, as 
follows: “3.1 Structuring the sports training content 
through different stages of practice”, and to add some new 
contents and learning units that would reflect the newly 
stated competence, such as:

The staged character of sports training:
-	 stage I of training - oriented basic training, according 

to each type of sport (OBT);
-	 stage II of training - specialized constructive training 

(SCT);
-	 stage III of training - high performance oriented 

training (HPOT);
-	 stage IV of training - high performance training 

(HPT).
The specific competence 3.2
Completing the contents with a new learning unit; 

together with “the selection system” and “selection 
criteria”, the “selection pattern” should also be found.

The specific competence 5.1
The subsequent data to be added require:
-	 to design a specific competence that would replace the 

existing one, for instance: 5.1. Establishing, for evaluation, 
the resistance development level within the practiced sport 
discipline;

-	 to add new contents and learning units to the 
present syllabus, which could fully reflect the newly 
designed specific competence: endurance - endurance 
types, conditioning factors, endurance development 
methodology;

-	 to replace the curriculum content which refers to 
methods and techniques to measure aerobic endurance, 
with methods and techniques for endurance tests.

The 12th grade
The specific competence 3.1:
-	 to design a new specific competence that would 

replace the existing one, for example: 3.1. Objective 
evaluation of your own training and fitness evolution;

-	 to outline the contents and learning units which are 
specific to the newly designed specific competence, such 
as:

–	 fitness shape (the objective and subjective factors of 
the fitness shape, the cyclic nature of the fitness shape);

–	 training staging (preparatory period, competitive 
period, transition period).

-	 to develop a specific competence for contents that 
aim the structure of sports training and the training lesson 
suitable for inclusion in the content of the syllabus.

The specific competence 4.1:
-	 to design a new specific competence that would 

reflect the contents from the syllabus, as in the example: 
4.1. Measuring the existing connections between training, 
competition/ contest and recovery within the practiced 
sports school subject.

-	 to outline new learning units that would reflect the 
newly designed competence, such as: 

–	 training and competition;
–	 training - competition - recovery relation. 
The specific competence 5.1:
-	 to design a specific competence that incorporates the 

whole assessing concept and to replace the current one, such 
as: 5.1.Evaluating the level of training and performance 
achieved within the practiced sports discipline;

-	 to specify new contents and learning units for the 
newly designed specific competence, such as: evaluation 
criteria - assessing: types of evaluation, tests in order to 
assess movement skills, specific to the practiced  sports 
discipline.

The specific competence 5.2:
In the current 12th grade syllabus, the specific 

competences and contents related to the coordinating 
capacities are missing, specifically mobility and suppleness. 
This inconvenience could be solved by designing new 
specific competences and contents for each of the two 
movement skills omitted in the current syllabus.

Subsequently, for the coordination abilities:
-	 the newly designed specific competence will be 

assigned the number 5.2. and will be entitled: Determining, 
for the purposes of evaluation, the level of development of 
the coordinating abilities in the practiced sports discipline;
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-	 the contents of the newly designed competences will 
aim:

–	 the coordinating skills: forms of manifestation, the 
components of the coordinating abilities, the factors that 
condition the coordination abilities, the methodology of 
the coordinating skill development;

–	 the assessment of coordinating abilities: tools, tests, 
trials.

The designed specific competence for mobility and 
suppleness will be assigned the number 5.3.:

-	 5.3: To establish, for evaluation, the development 
level of mobility and suppleness in the practiced sports 
discipline/ school subject;

-	 the contents related to the newly designed specific 
competence will aim:

–	 mobility and suppleness: disclosure forms, factors 
that influence mobility and suppleness, the methodology of 
mobility and suppleness development;

–	 mobility and suppleness assessment: tools, tests, 
trials.

Conclusions 
The analysis of the syllabuses and curriculum for the 

high school upper cycle, 11th and 12th grades, outlined the 
following conclusions:

1.	 Not all the specific competences have reflections 
in their contents. There are occurrences when a content 
submitted in the syllabus is reused in the syllabus of 
the following year, aiming for other objectives and 
competences.

2.	 The scientific content of the syllabuses is not 
organized step by step. Therefore, it can be reached for 
tasks with serious complex accents that are intended only 
for a certain type of students, the rest being overwhelmed 
by the amount and quality of information which they 
should have processed.

3.	 The syllabuses target only the intrinsically learning 
motivated students, who are able to process abstract 
information at a constant pace throughout the school year.

4.	 Not all contents prove scientific rigor, cultural 
relevance and up-to-date information. If some contents 
have a highly motivational value, submitting knowledge 
that is able to trigger and sustain the epistemic and cultural 
motivation of students, the taste for study and the expansion 
of the knowledge horizon, other contents are unappealing. 

The syllabuses must be the main “psycho-pedagogical 
binder” between the teacher’s skills and the subjects’ 
abilities. The constant balance of the structural elements 
in these curriculum frameworks should remain an open 
topic that would concern all the engaged factors in the 
effectiveness of the teaching process.
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